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ICT in teaching English grammar: review

B HacTosiee BpeMsi B 00y4eHUH HHOCTPAHHBIM fA3bIKaM IIPe00IalatoT METO b, O3BOJISAIO-
M€ OpraHu30BaTh yueOHbIH npouecc Hanbonee rppexTuBHO. K TakuM MeTo/1aM OTHOCAT TPaMoOT-
Hoe BHenpenue KT B oOpa3oBaTenbHBIN MPOLIECC, YTO MO3BOJISIET Pa3HOOOPa3UTh MoJauy S3bIKO-
BOr0 MaTepuaia (B 4YaCTHOCTH, I'PaMMATUKH), OBBICUTh MOTUBALIMIO OOyUYarOIIUXCs U CPOPMUPO-
BaTh YCTOMYMBBIE SI3bIKOBBIC HABBIKH.

Knrwoueevie cnoea: oOyuenne, WKT, anrnuiickuii  a3bIK, MeETOAbl OOyYEHHS,
rpaMMaTHYE€CKUN HABBIK

At present, teaching foreign languages is implements methods that allow the teacher to ar-
range the educational process most effectively. These methods include the appropriate use of ICT in
the educational process which allows diversifying the presentation of language material (in particu-
lar, grammar), increasing students’ motivation and forming stable language skills.
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At present, vocabulary and grammar are perceived as fundamental levels in
teaching a language. Vocabulary and grammar form a special link, knowledge of
grammar and the ability to operate with lexical units provide the correct lexical and
grammatical form of a foreign language statement.

Today, when teaching a foreign language, the emphasis is given to speech
competence. This can be explained by the fact that the speech forms and fluency of
speech are more important than language literacy. E. N. Solovova in her manual
“Methods of teaching foreign languages” refers to the definition on the essence of a
lexical skill (introduced by R. K. Minyar-Beloruchev) as “the ability to instantly call
up a word standard from long-term memory depending on a specific speech task and
include it in the speech succession” [3, p. 87]. According to E. I. Passov, “a lexical
skill is a synthesized action for choosing a lexical unit adequately to the plan and its
correct combination with others, performed in skill parameters, ensuring the situa-
tional use of this lexical unit and serving as one of the conditions for speech activity”
[2, p. 276]. In general, we understand lexical skill as an ability to find a word or
phrase in memory that corresponds to a communicative task, and also characterize
this skill as automated, conditional, reproductive, self-sufficient and stable.

Grammar, like vocabulary, plays an important role in teaching foreign lan-
guage speaking. Without grammar it is impossible to fully master a foreign language.
Grammar skill includes grammatical meaning and grammatical structure. E. I. Passov
defines grammatical skill as a synthesized action to choose a model that is adequate
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to the speech task in a given situation, and to correctly formulate a speech unit of any
level, performed in the parameters of skills and serving as one of the conditions for
performing speech activity [2, p. 293].

E. I. Passov singles out the more frequent steps that make up the grammatical
skill:

e “choosing a model that is adequate to the person’s speech intention in a giv-
en situation;

e forming speech units that fill the model in accordance with the norms of the
given language and a certain time parameter” [2, p. 294].

Based on the types of speech activity, there are two grammatical skills: recep-
tive and productive. The ability to recognize grammatical structure while reading or
listening is a receptive grammatical skill. The speaker’s ability to choose a grammati-
cal structure suitable for a speech task and to formulate it without violating all the
rules and norms of the language is a productive grammatical skill. The grammatical
form and the speech task must be related to each other. If such a connection is ob-
served, then in the course of productive speech activity the grammatical structure that
IS necessary at the moment emerges in mind. If a grammatical productive skill is not
formed, the student will have limited range of other language skills.

Deductive and inductive are the two main approaches to teaching grammar.
Deduction is a way from theory to practice. According to this approach, the student
must first learn and understand the rule and then learn how to use it in sentences. The
inductive approach implies a transition from the particular to the general. In the in-
ductive approach, the teacher presents examples of the use of a grammar rule, and
students independently understand the rule. This approach forces the students to de-
velop their own strategy for solving the task and to actively participate in the learning
process. All modern methods of teaching grammar are based on the above approach-
es. We should note that the deductive and inductive approaches have both advantages
and disadvantages.

The deductive approach advantages are: saving time; the rule explanation can
be more accessible and simpler; the student can immediately go to practice. The dis-
advantages of this approach are seen as follows: the rule is explained in the native
language; a long and tedious explanation of the rule deprives the student of any cog-
nitive motivation; the teacher becomes the center of educational process which does
not contribute to the involvement of students in the process of active learning and as a
result the explanation is remembered worse.

The inductive approach advantages are listed as follows: the student learns to
work independently; is motivated since he is an active participant in the learning pro-
cess; develops the ability to recognize patterns and solve linguistic problems. The
disadvantages of the inductive approach can be described as: it takes a lot of time and
effort; can lead to the wrong understanding of the rule; it takes much time to prepare
for the lesson on a teacher’s part.
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Knowing the traditional approaches and methods of language teaching, the
teacher should look for creative and innovative ways to achieve the goals of the les-
son. The introduction of innovations shows that most of them are dedicated to the de-
velopment of information technologies in the educational field [4, p. 244]. Depending
on the chosen method and the exercises used, the student acquires motivation for the
further use of grammatical structures in his foreign language communication.

The use of visualization in explaining grammar is achieved through the use of
modern innovative technologies, which is an important educational basis. The teacher
has the opportunity to explain the grammatical material in an accessible and visual
way using different tables, diagrams, pictures and multimedia.

Vocabulary and grammar are the most important layer in the system of linguis-
tic means in any language. The formation of lexical and grammatical skills is an im-
portant task in teaching a foreign language. Automation, independence, stability, re-
production, conditionality — this is all a set of skills of the foreign language vocabu-
lary and grammar being studied. We conclude that the formation of lexical and
grammatical skills of the studied foreign language is carried out in three stages: fa-
miliarization, training and speech practice. Lexico-grammatical skills are the total
sum of skills and abilities of the vocabulary and grammar under studied and the rules
for their appropriate use in the process of real communication.

There are many discussions about how a modern foreign language lesson
should be composed, the purpose of which is the formation of lexical and grammati-
cal skills. But almost everyone agrees that a lesson using ICT is more effective, is
characterized by high quality and aimed at practical results. New material is present-
ed clearly, it is accessible and interesting. ICT is successfully used at every stage of
the language competence formation on the lexical and grammar levels. Schemes, ta-
bles and pictures help to better understand and remember the presented linguistic ma-
terial. At the training stage, a variety of interactive exercises are created, with the
help of which the skill of using new lexical units and grammatical structures is auto-
mated. The regulation of lexical and grammatical skills formation and the practical
use of the acquired knowledge in speech take place at the stage of speech practice.
Thus, ICT is becoming an indispensable part of the foreign language lesson.

The most effective form of education, as we see it, is such a form when learn-
ing process is closely connected with the student’s activity. The use of ICT in foreign
language lessons is one of the types of such an arrangement of the educational pro-
cess. When teaching grammar it is especially important to use tests with questions
and tasks of various types, and simulators using which will contribute to the for-
mation of stable grammatical skills. As an example of ICT use in teaching English
grammar, we list the following types of exercises:

e imitation exercises — these are exercises where repetition is performed
without changing the given grammatical structure which can be introduced in the
form of listening to and repeating new grammatical structures according to the model,
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copying the text or its fragment with emphasis on the grammatical form / structure
under study. The students are to listen and watch the video; recognize grammatical
constructions; correctly pronounce the structure under study; record examples of the
structure practical use.

Imitation exercises which involve speaking mostly undivided material are fol-
lowed by substitution exercises, the purpose of which is to dismember and transform it;

e substitution exercises are those that are used to reinforce a grammatical skill
by developing automation in the use of a grammatical structure in similar speech situa-
tions. This type of exercise is especially responsible for the formation of the skill flexi-
bility, here the whole variety of forms inherent in the grammatical structure is mastered
through various transformations, paraphrasing, addition and expansion. As part of this
exercise, students should familiarize themselves with the task which consists in looking
at the picture and filling in the gaps with the necessary grammatical forms;

e transformational exercises provide an opportunity to form the skills of
combining, replacing, reducing or expanding the grammatical structures under study
in speech. With their help one can learn to vary the content of the message in certain
models depending on the changing situation, to compare and contrast the structure
being studied with those previously learnt, to compose entire statements with new
content from separate previously learnt parts. The choice of the exercise type depends
on the specific task;

e adding exercise. The result of performing this type of exercise will be the
speed of response to the proposed situation and the improvement in the use of gram-
matical structures in specific linguistic conditions. Another goal is to develop skills of
new grammatical structures independent use;

e constructive exercises contribute to the formation of automatic skills in the
use of certain forms, i.e. over time, students stop thinking about how to say it correct-
ly and begin using grammatical constructions operating on them at a subconscious
level. The basic requirement is to be able to make up sentences from words.

Modern ICT make it possible to simplify and diversify the educational process
[1, p. 118]. Thus, we come to the conclusion that the competent use of ICT tools in
terms of a foreign language lesson contributes to a more active and meaningful mas-
tering of the material which ensures the formation of stable language skills.
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T. I'. Ky3ueyosa (Capamos, Poccus)
CapamogcKuii HayuoHAIbHBLU UCCIE008AMENbCKULL 20CYOAPCIMEEHHDLI YHUBEPCUMEm
um. H. I'. Yepnviuesckoeo

OOpa3oBaTe/IbHBINH MOTEHIIHAJ HCKYCCTBEHHOT0 HHTEJLJICKTA
(Ha mpumepe 00y4YeHNsI HHOCTPAHHBIM A3BIKAM)

Cratbs MoCBsIIEHA IEPCIIEKTHBAM PUMEHEHHUS TEXHOJIOTUI UCKYCCTBEHHOI'O HHTEIJIEKTa B
cucreMe 00pa3oBaHMs. ABTOp pacCMAaTpPUBAET U aHAJIU3UPYET HAIPABJICHUS UCIIOIb30BAHUS UCKYC-
CTBEHHOI'0 MHTEJJIEKTa B MPEenoJaBaHuu U 00y4eHUH HHOCTPAHHOMY SI3bIKY. B cTaThe onuceiBaroT-
Cs1 HEKOTOpbIE HaIlpaBJIEHUs pabOThI C MPUMEHEHUEM CPEJICTB MCKYCCTBEHHOI'O MHTEJUIEKTA, KOTO-
pbl€ MOT'YT HOBBICUTh MOTHBALMIO O0yJaromuxcs 1 3(p(HEeKTUBHOCTh U3yYEHHUS] UHOCTPAHHBIX SI3bI-
KoB. PaccMaTpuBaeTcs MCIoONb30BaHUE 4aT-00TOB MPU M3YUYE€HUH MHOCTPAHHBIX S3bIKOB B pamMKax
KOHTEKCTHOW KOMMYHHKAIUU.

Knrouesvie cnosa: ncKyCCTBEHHBIH MHTEIUIEKT, 00pa30BaTeIbHble TEXHOJIOTUHU, 00ydeHueE,
4yaT-00ThI, aTdopma FluentU, nHOCTpaHHBIH SI3BIK

B Hacrosiniee Bpemsi OCBO€HHE LM(POBBIX HABBIKOB U MPUOOPETEHHUE OIbITa
UCIIOJIb30BaHUsl 0a30BbIX TEXHOJIOTMH HEPa3phIBHO CBSA3aHBI CO 3HAYMMOCTBIO 00Y-
YeHMsI Ha MPOTSHKEHUU Beel ku3HU. Oco0yr0 akTyaabHOCTh MPUOOpPETAET MOBBILIE-
HUE YpPOBHSI IU(PPOBOW KOMIIETEHTHOCTH BceX CcyOBekToB oOpazoBanus [1]. Ilep-
CHEKTHUBBI 00Jiee IUPOKOro NMPUMEHEHUs] UCKycCTBeHHOro nuremiekra (M) B npe-
N0/IaBaHUM M OOYYEHHMHM pPAacCMATPUBAIOTCS CErOJHS KaK HACTOSIIAsl TEXHOJIOrHuYe-
CKasl peBOJIIOLIMS, KOTOpasi KapIMHAJIbHO U3MEHUT CTPYKTYPY BBICIIETO 0Opa30BaHMs,
TaK KaK OHO SIBJSIETCS BaKHEHIIMM (hakTOpoM (OPMHUPOBAHUSA U OINpPEAENICHUS CO-
JIep>KaHNsl COBPEMEHHOT'O OOILIECTBEHHOT'O CO3HAHMUS.

[IpoGnemsbl BozaeiicTBust I Ha oOpazoBaTenbHbIi IpoOLiecC B X0J€ O0yUYEeHHUS
MHOCTPaHHBIM fA3bIKaM HAILJIM OTpa’keHUE B OOJIBIIIOM KOJMYECTBE POCCUNMCKHX U 3a-
pyOexubix uccienoBannii. [lo onpenenenuro P. C. McimamoBa, WCKYCCTBEHHBIN WH-
TEJUIEKT — 3TO COBOKYITHOCTh MPOIPaMMHBIX U aIlllapaTHBIX CPEACTB IS peaau3alun
KOHEYHOM II€JIM, a UMEHHO COIMOCTaBJIEHUE UX PAOOTHI C MHTEJUIEKTYyaJIbHOM Jes-
TEIbHOCTBIO YelIOBeKa; uaeanbHbiil MM pemaer 3agaun Tak, Kak 3TO JENAET YEJI0BEK
[3]. [lo MHeHHMIO OTeuecTBEHHBIX creuuanucToB, M1 B cOBpeMEHHOM Hay4HO-
OOIIECTBEHHOM JUCKYpCE MPEeIoiaraeT BhIINOJIHEHUE CAeAyoX pyHKuuii B oOpa-
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