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The role of university in shaping
the future teachers’ pedagogical worldview

ABTOpaMHU TpEANPUHATA MONBITKA OTBETUTh HA BOIMPOCHI O TOM, KaK YHUBEPCHUTET MOXKET
MOMOYb OYIyIIUM YUUTENSIM OCO3HaTh CBO€ MpodeccHoHaIbHOE MpeaHa3HAauYeHue, HadaThb JCH-
CTBOBaTh B COOTBETCTBHHM C HOPMaMHU U MPUHIUIIAMH TI€arormueckoro cooOIIecTBa, OPUEHTUPY-
sCb B 00pa30BaTEIbHOM MPOCTPAHCTBE C OMOPOi Ha MPOodeCCHOHATBHO-THUYHOCTHBIE IIEHHOCTH. B
CTaThe MPHUBOJIUTCS MHEHHE 3apy0eKHBIX IKCIIEPTOB B 00JIACTH 00Opa30BaHHUS.

Kniouegvie cnosa: nenarorndeckast KapTuHa MHpa, IpodeccroHanbHas MOAr0ToBKa, Oy1y-
LU yduTenb, npodeccrnoHalbHOE pa3BUTHE, TPO(HECCHOHATBLHOE COO0IIECTBO

The authors attempted to answer the questions of how the university can help future teachers
to realize their professional mission, to act in accordance with the norms and principles of the peda-
gogical community, to focus within the educational space basing on the professional and personal
values. The article provides the opinion of foreign experts in the field of education.

Keywords: pedagogical worldview, professional training, future teacher, professional devel-
opment, professional community

The foundation of good schools is having good teachers in place. Improving
the knowledge and skills of a teacher is arguably one of the best investments that lo-
cal, state, and national stakeholders in education. However, a pedagogic worldview of
training institutions indicates that there have been concerns that over the years, effec-
tive teaching standards have gone down with educational reforms required. This is
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essential particularly in traditional universities whereby teaching preparation pro-
grams have come under scrutiny for failing to adequately prepare teachers under
training for the realities on the ground. There are several approaches that pedagogical
universities can use to help future teachers realize their role in the society.

First and foremost, it is imperative to link professional learning in pedagogical
Institution's to a teacher's real work. A teacher's professional development should en-
able one to apply what one learns in one's teaching methods. According to Darling-
Hammond & Bransford [1], improved student learning due to better instruction and
improved student learning is due to one's professional development. The learning ex-
periences that future teachers gain while at the university is the basis for their compe-
tencies and professional identity. Educational programs in teaching should go beyond
the theoretical models offered by the syllabuses. They should in context incorporate
teaching strategies such as co-teaching that allow future teachers to successfully ap-
ply what they learn to different situations in life. In order for universities to prepare
teachers for a dynamic world, the learning experiences should also be dynamic ena-
bling future teachers to became custodians of their own decisions in terms of building
relationship networks and in the whole teaching setup highlights Darling-Hammond
& Bransford [1].

Sutherland et al., [4, p. 457] highlights that creating a professional identity is
essential for teachers to be viewed as teachers by others as well as themselves. Con-
temporary trends in education focus on teacher education and quality control and the
ethical responsibility on which the stature of teachers is built. As such, training pro-
grams need to help trainee teachers on the need for each and every one of them to de-
velop a unique identity while at the same time show the dedication, commitment, and
responsible behavior as part of one's ethical obligations.

Second, it is imperative that universities are aware of the emotional needs of the
training teachers. Becoming a teacher has mixed experiences whereby one can become
frustrated or satisfied depending on one's experiences. According to studies, training
teachers should have support systems in place that ensures they have individuals close
to them willing to listen to them from both a personal and professional level. On the
professional level, mentors can assist in enabling one access training facilities, become
autonomous and sustain it, and provide ideas to assist them in their teaching. Accord-
ing to Serdenciuc [5, p. 966], professional development definition goes beyond teach-
ing skills and knowledge. However, it incorporates the emotional intelligence of teach-
ers not only for their personal development, but also for their ability to become good
professionals when dealing with children during their teaching lives.

Third, it is imperative that institutions of higher learning increase collabora-
tions between training teachers and the professional community. The professional
learning communities should be able to provide training teachers with opportunities
that will facilitate their development by having shared visions and values, and passing
on their experiences in the field to the students via collaboration and sharing of ideas
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according to Kemmis et al. [2, p. 154]. Collaboration should also involve practical
experience that training teachers require. It is essential that universities and schools
partner in teacher preparation programs in order to prepare the future workforce for
their role. When local schools are involved in the preparation of future teachers, they
can partner with universities to design programs that address their needs. As such,
schools can hire graduate teachers who have been prepared in advance for the chal-
lenges to expect in the classroom setup.

For the universities, the involvement of local schools in the design of clinical
practice programs and teaching training coursework provides teachers under training
with the perspective required for actual classroom practice. Teachers who receive
training from programs that has received inputs from both schools and the universi-
ties will be better placed to handle the challenges that are associated with the class-
room setup. These graduates will also give a positive reflection on the effectiveness
of the educational programs used in their preparation. Having schools that will accept
their trainee teachers for clinical placement as well as offer mentorship programs will
also enhance the effectiveness of these teachers who eventually will benefit schools
they will teach in as they will become effective graduate teachers. Overall, Serdenci-
uc [5, p. 968], highlights in order to achieve this, it is imperative for institutions to
adopt a learner based approach over a trainer-focused one.

Fourth, encouraging reflecting behaviors of the teachers under training is essen-
tial in bringing out professionalism in teachers as well as professional development that
focuses on quality. A three dimensional model can be used to examine a teacher's re-
flective behavior as noted by Darling-Hammon & Bransford [1]. These are reflection
in action, reflection on action, and reflection about action. The first one refers to deci-
sion-making processes that tutors engage in whereas the second on entails actions tak-
en before and after teaching. Reflection about action takes a look on the ethical, politi-
cal, and moral issues that they face in the teaching practice. Through such reflective
actions, one improves as a teacher and likewise, one’s teaching skills improve.

Finally, student engagement is essential in helping future teachers realize and
appreciate their roles in society. It is essential for universities to recognize the con-
structive and participative role that students play in ensuring that there is quality
teaching at the institutions of higher learning. Therefore, institutions should build
trust between students and faculties in order to ensure that the former are involved
during the development of the teaching and learning framework notes Kemmis
[2, p. 160].

As such, this will ensure that training teachers receive quality information. In
order to facilitate the implementation and evaluation of quality learning as well as
teaching, higher education institutions assign special oversight roles to students. The
student organizations should also have the capacity to act as consultants on teaching
matters as well as serve on relevant committees that focus on training of teachers. It
Is also essential that universities provide an open forum to all students to internally
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discuss teaching and learning strategies at the programme, departmental, and institu-
tional levels Additionally, students who engage in the oversight fostering of quality
teaching in institutions of higher learning should receive incentives such as extra
credit points.

According to Laurillard [3], there is a general misconception surrounding the
perception of education, particularly public education receiving the bulk of criticism.
First, the perception is that the system produces ineffective teachers. The assumption
made is that universities are releasing poorly trained teachers due to poor training
programs in place, with the latter having low acceptance standards, limited practical
application, and inadequate instruction. Second, there is a perception that public uni-
versities are ineffective despite being well funded as compared to private ones. Third,
poor student performance is usually associated with poor teaching, which is not the
case. As such, these words create a negative perception of teachers not only in their
eyes, but also in the eyes of the general public.

However, there are several ways in which universities can help improve the
reputation of the world regarding teachers. First, there is a need for educators to in-
form the general public on the state of affairs in institutions of higher learning, par-
ticularly public ones. Teachers need to acquire self-efficacy and belief in what they
are pursuing. This will enable them help regain the lost public confidence in what
they are doing as teachers, their methods, and how they are facilitating the training of
future generations of teachers notes Sutherland et al., [4, p. 455-465].

Second, it is imperative that educators take up a political-savvy role. One of the
biggest challenges that universities face is educating the public on the successes of
their teaching and training programs, a role that educators have been reluctant to take
on. Since most educators know where the challenges and successes in their field, it is
upon them to link up with politicians and share the information with them for positive
influence. This will help change the perception of universities as institutions that
serve the needs of every student individually and its importance to the local commu-
nity as noted by Serdenciuc [5, p. 970]. By doing so, trust will be created between the
institutions of higher learning and local communities. Action-oriented policy makers
will push for policy that strengthens their institutions and hence restore the perception
of universities and trained teachers in the eyes of the general public.
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um. I1. C. Haxumosa

JINYHOCTHO-IPO(pecCHOHAIbHOE PAa3BUTHE KYPCAHTOB
B YCJIOBHSAIX MOJACPHM3allMU BbICIIEr0 00pa3oBaHus

B  cratee  paccMOTpeHbl ~ OCHOBHBIE  NyTH  ()OPMUPOBAHMS  JTMUYHOCTHOCTHO-
poeCCHOHATLHBIX HABBIKOB B KOHTEKCTE MOJEPHHU3AIIMH BBICIIETO 00pazoBanus. OTMEUEHO, YTO
L[EJIEBbIE OPUEHTALMH BOEHHO-IIPO(ECCHOHATIBHOIrO 00pa30oBaHMsI Ha KOPIOPATUBHYIO KYJIbTYpY,
KOJIJISKTUBHCTCKOE BOCIIUTAHHE, a TaKXXe€ OpPraHU3allMOHHbIE YCIOBHS 3aTPYAHSIOT JEATEbHOCTh
Ipero/iaBaTesisi, OpUEHTUPOBAHHYIO Ha MPO(GECCHOHAIBHYIO TPAHCIALMIO 3HAHUHM U aKTyaJlu3aluio
JIMYHOCTHOTO Pa3BUTUS KypCaHTa.

Knrwueswie cnosa: KYpPCAaHTHhI, JII/I‘-IHOCTHO'HpO(l)eCCI/IOHaJH)HOC CTaHOBJICHUC, IICUXOJIOTrHYC-
CKast TOTOBHOCTb, aAKTUBHOCTb, IIPOCKTHAA ACATCIIbHOCTD

Beenenne. «Poccuiickoe oOpa3oBaHue HyxaaeTcss B oOHOBIeHUH. [Ipuuem c
yIIOpOM Ha COBETCKHI ONBIT KaK ajlbTepHATHBY bosoHcko# cucteme» [11, www].
[Iporiecc MosepHU3alIMA OTEYECTBEHHOTO 00pa30BaHUs KaK KOMIUIEKCHOTO, BCECTO-
POHHETO OOHOBJICHHS «BCEX 3BEHHEB 00pa30BaTeNbHOMN CHCTEMBbI U Bcex chep oOpa-
30BaTEIbHOMN JESITEIHLHOCTH B COOTBETCTBUU C TPEOOBAHUSIMU COBPEMEHHOM JKU3HUY
[10, c. 4] HampaBJieH CEroAHS Ha €ro ryMaHHW3aIlMi0 M YCOBEPIICHCTBOBAHHE Kaye-
cTBa oOpas3oBanus [15, c. 74].

AHaJIM3 MOCJAEAHNX NMYOJUKAUMH M BblIeJIeHHe HePelmEéHHOH 4acTH NMpo-
oembl. CeroHsi 0COOCHHO BaKHO PAa3BUTHUE JTMYHOCTU M €€ WHIAMBUIYATbHBIX CITO-
cobHocTtelt Oynymnux BoImycKHUKOB (A. I'. Acmosnos, B. B. JlaBeiioB, A. A. Jlepkauy,
. C. SAxumanckas, E. B. Cene3neBa). WnauBunyanuszanus oOpa3oBaHUS IUKTYET
HEO0OXOAMMOCTh CO3JJaHUsI HOBBIX MOJIeTICH BOCTIMTaHUS M 00y4YeHUs, 00ecreuynBaro-
X 3(p¢GeKTUBHOE pelIeHue MpooIeM JTUIYHOCTHOTO M MPOGECCHOHAIBHOTO Pa3BH-
THS OyAyIIMX CIIEHHUATUCTOB [3].

MHorue y4eHble 3aHUMAIUCh UCCIEIOBAaHUEM BOIIPOCOB IMOATOTOBKHU CIIEIIHA-
muctoB: B. H. Mscumes, U. I1. Uneun, B. 1. Ky3emun, A. I'. KoBanes, O. 1. Turtosa,
A. H. JleontseB, A. C. IllaparoB, JI.U. boxxouu, I'. C.Baiicman, A. H. JleoHTbeB
1 1p. JINYHOCTHO-TIPOeCCHOHATTEHOE CTAHOBJICHHE OYAYIUX BBITYCKHUKOB U3YyYaJIH
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