Habopa u3 30 cioB, HO B Pa3HbIX PAHIOMU3HPOBAHHBIX MOPSIAKAX C IMOMOLIBIO pas-
JMYHBIX THUIOB BOMPOCOB (COMOCTaBJICHUE, MHOKECTBEHHBIA BHIOOP U KOPOTKHUI OT-
BeT). UToOBI mpeaocTaBUTh JOMOJHUTEIBHYI0 MH()OPMAIMIO O IIENIEBBIX CIOBaX U
MO3BOJIMTh YYacCTHHKAaM MPOBEPUTh HMX YCBOCHHE, Oblla TNpOBEACHAa cepus BeO-
yIpaKHEHHUH 0 CJI0BapHOMY 3aracy.

Taxum 06pazoM, ucnosp3oBanne HUGPOBON UTPHI B KOHTEKCTE 0Opa30BaHUs B
cdepe ceTbCKOTo X03iCTBa HE CHUKAET YCIIEBAEMOCTHU CTYIEHTOB MO0 HHOCTPAaHHBIM
s3bIKaM. MBI peKOMEHIyeM BKIIOYHTH 3TOT METOJl B CYIIECTBYIOIIYIO Ielaroruye-
CKyI0 mpakTuky. [IpemnosaBarenu qOMKHBI MOHUMATh, YTO UTPHI — 3TO HHCTPYMEHTHI,
KOTOpbIE caMH 10 ce0e He MOTYT CIYKHTh 3aMEHOM TPaJAUIIMOHHBIX METOJIOB 00yyYe-
HUS, HO TIPH HUCIIOJIb30BAHUU PA3IMYHBIX CTPATErWii OHU SIBISIFOTCSI XOPOIIUM CpeJl-
CTBOM 00OTaIIeHUs] HHOS3BIYHOTO CIOBAPS MO MPO(HecCHOHATFHOM TEMaTHKE.
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Types and sources of motivation in language learning

B craree wuccnenyercs MOTHMBaLMs B KOHTEKCT€ M3y4YeHHMS HMHOCTPAHHOTO S3BIKA.
PaccMmoTpeHs! pa3nmuvHbIe MOIX0Ab! K TOHUMAaHUIO MOTHBAINH, OCHOBHBIE KIIACCH(HUKAIINN, BUIBI U
WCTOYHUKHA MOTHBAIMu oOydarommxcs. s BeisiBaeHus HambOosiee 3>(PPEeKTHBHBIX HCTOYHHUKOB
MOTHBAIMH OB MPOBEJECH ONPOC O0YYAIOIUXCS U3 LENEeBOM Ipymiibl. Pe3ynpTaThl HccieoBaHus
MOKa3aJiv, YTO CTYJACHTHI B OOJIbIICH CTENEHN PYKOBOJCTBYIOTCSI BHYTpeHHeH MortuBanue. [lomy-
YEeHHBIE Pe3yJabTaThl MOTYT IIOMOYB IpEeroaBaTesisiM BbIOpaTh Haubonee 3(p(EeKTUBHBIE CIIOCOOBI
MOTHBUPOBAHUS CTYJEHTOB JJIs1 YCIIEUTHOIO O0Y4YEeHHUS SA3BIKY.
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Knrwouesvie cnoea. HU3Y4YCHUC HMHOCTPAHHOI'O A3bIKA, MOTHBALlUSA, BHYTPCHHASA MOTHBaLWA,
BHCIIHAA MOTHBaAIIUA

This article is a study of motivation in language learning. In the research we studied differ-
ent approaches to motivation as well as types and sources of learners’ motivation. To identify the
most effective sources of motivation, a survey of students from a target group was conducted. The
survey results showed that students are largely guided by intrinsic motivation. The obtained results
can help teachers select the most effective sources of motivation for successful language teaching.

Keywords: second language acquisition, motivation, intrinsic motivation, extrinsic
motivation

Motivation is one of the key factors that influence the success of second lan-
guage acquisition. Motivation provides for the primary incentive to initiate learning of
a foreign language and later on it appears to be the driving force to sustain long and of-
ten tedious learning process. Without sufficient motivation even individuals with learn-
ing agility and remarkable abilities cannot achieve long-term goals. Conversely, high
motivation can ensure students’ achievement even in conditions of considerable defi-
ciencies in language aptitude and inappropriate curriculum. Gardner and Lambert
[4, p. 174] point out that although learning achievement vastly depends on language
aptitude, motivational factor can override the aptitude effect.

Scientists have proposed various concepts of motivation over the period of re-
search in this field. According to Brown [1, p. 173] three different perspectives
emerge:

1. From a behavioral perspective motivation is seen as the anticipation of re-
ward. Driven to gain positive reinforcement and driven by previous experiences of
reward for behavior people act accordingly to achieve further approval.

2. In cognitive terms motivation is based on the individual’s decisions and de-
pends on the choice people make as to what experiences and goals to achieve or
avoid as well as on the degree of effort people apply to in this respect. Cognitive psy-
chologists believe that people are driven by basic human needs such as exploration
(desire to probe the unknown), manipulation, the need for physical and mental activi-
ty, the need for stimulation (necessity to be stimulated by other people, ideas thoughts
and feelings), the need for knowledge (necessity to process the results of exploration,
activity, stimulation and manipulation and to search for solutions to problems) and
the need for ego enhancement (necessity to be accepted and approved by others
which enhances self-esteem).

3. A constructivist view of motivation places a great emphasis on social con-
text as well as on individual’s personal choices. Each person is motivated differently
and therefore acts at his or her own discretion in certain ways that are unique. But
these ways are always fulfilled within the cultural and social context. In a construc-
tivist view, motivation is derived from our interaction with the community, belonging
and social status as well as from our self-determination.
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To some extent all these theories may be applied to motivation to learn a for-
eign language. Learners can be motivated because they perceive the value (reward) of
being bilingual, they meet the needs of exploration, stimulation, knowledge, self-
esteem, and they fulfill it in unique ways in the social context. On the other hand,
learners may be unmotivated to learn a foreign language if they fail to see the imme-
diate reward, or if they connect the learning only to superficial needs, for example
fulfilling the task at hand, or if they see no possibility to implement this skill in the
social context.

Despite the fact that “motivation” is a term frequently used in both methodo-
logical and research contexts, there are diverse opinions on the exact definition of this
concept. Ellis [3, p. 715] considers motivation as the attempt which learners make to
master a second language because of “their need or desire to learn it”. Lightbrown
and Spada [5, p. 33] define motivation in second language acquisition as “a complex
phenomenon which can be defined in terms of two factors: learners’ communicative
needs and their attitudes towards the second language community”. They assume that
if learners need to speak the second language for social interaction or professional
fulfillment, they will be stimulated to obtain proficiency in it. This idea is further de-
veloped by Gardner and Lambert [4, p. 171] who introduce the concepts of integra-
tive motivation (the desire to identify with and integrate into the target-language cul-
ture) and instrumental motivation (the wish to learn the language for purposes of
study or career promotion). It is worth mentioning that in some learning environ-
ments it is difficult to distinguish between these two types of attitude to the target
language. Moreover, due to the dynamic nature of motivation both motives of lan-
guage learning for practical goals and for personal growth may prevail on certain
stages of foreign language acquisition.

Another distinction is proposed by Brown [1, p. 168] who distinguishes be-
tween global, situational and task motivation. Global motivation is the overall orien-
tation of the learner towards the foreign language acquisition. Situational motivation
deals with the total environment of learning (that is a classroom). Task motivation is
based on the way the learner approaches the specific task. Learning a foreign lan-
guage requires some of all three levels of motivation. For example, a learner may
have high global motivation but low task motivation to do written tasks. Global moti-
vation may seem mainly determined by number of social factors and previous educa-
tion, but it is also affected by the teacher’s own attitude. As for the task motivation, it
is where the teacher’s role is of the utmost importance - in making the task as enjoya-
ble as possible and in encouraging students to participate in it.

A third distinction is that between intrinsic motivation and extrinsic motiva-
tion. Intrinsic motivation is the eagerness to engage in the learning activities because
an individual feels that they are captivating and enjoyable. It is related to the individ-
ual’s identity and sense of well-being. Students who have intrinsic motivation are in-
clined to solve challenging linguistic problems and acquire knowledge from their
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slips and mistakes. The reward is the enjoyment of the activity itself or a feeling of
competence in doing the task. According to Penny Ur [6, p. 276], intrinsic motivation
is associated with what has been termed ‘cognitive drive’ — the urge to learn for its
own sake, which is very typical of young children and tends to deteriorate with age.

Extrinsic motivation is derived from external incentives. It means that students
engage into learning activities because of the reasons which do not pertain to the ac-
tivity itself. These reasons can be the anticipation of reward, teacher’s admiration or
evasion of punishment, for example being successful at the exam or getting a good
mark.

We consider the third classification of motivation to be the most fundamental
one, so our further research is based on it. For the purpose of the research let us con-
sider the types and sources of intrinsic and extrinsic motivation.

According to Deci and Ryan [2, p. 5], three types of intrinsic motivation are
knowledge, accomplishment and stimulation. Knowledge entails exploring new ideas,
materials, information and thus developing knowledge. Accomplishment is related to
achieving a goal and mastering tasks which gives a rewarding feeling of competence.
Stimulation refers to achieving such stimulating feelings as appreciation, fun or ex-
citement in the process of learning.

While intrinsic motivation is inaccessible to the influence of the teacher, ex-
trinsic motivation can certainly be affected by teacher action. Here are some sources
of extrinsic motivation:

1. Success

Learners need to be aware of their successful performance. If they succeed in
accomplishing tasks correctly, they become more willing to apply further efforts and
care in order to see progress since a previous performance. To enhance the learners’
feeling of pride and satisfaction, the teacher may provide explicit support, for exam-
ple, a nod, a tick or praise. Such support particularly motivates young, inexperienced
or unconfident learners.

2. Failure

Occasional failures are inevitable in the learning process and can have stimu-
lating effect on learners’ progress in second language acquisition. If success is easily
attained and there is no real possibility to experience failure, students tend to lose in-
terest in the learning process. Good learners regard their failures as a challenge to
succeed next time.

3. Competition

Learners are often motivated by the possibility to beat their opponents in a
competition. However, the teacher should ensure that a linguistic contest is not
fraught with stress or humiliation as it may demoralize learners, particularly those
who are not very good at the language and therefore likely consistently to lose in
competitions.
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4. Tests

Teachers resort to tests as a useful incentive to motivate learners to study the
specific material by the date of testing. The motivating power of tests appears to be
beneficial provided they are not overused or too much stress attached.

5. Teacher

Teacher’s personality can have the most motivational impact on language
learners. This aspect relates to human side of teaching. Apparently, learners demon-
strate high level of motivation if they respect the teacher as a professional and ideally
like them as a person. Similarly the teacher has to understand the needs, goals and de-
sires that learners bring to class from their lives outside and from prior experiences of
learning. It is noteworthy that learners can be equally motivated by warm personal
relations and authoritative demands on part of the teacher. Teachers use their authori-
ty to prompt students to go beyond what they might be willing to do on their own,
towards the next stage in achievement.

To identify the most effective sources of motivation and assess its role in se-
cond language acquisition, we conducted a survey with participation of 100 first-and
second-year students of Sevastopol State University. The respondents made their
choice based on their personal experience of studying English. It is worth noting that
the students in the surveyed group are the speakers of Russian and mixed-level Eng-
lish learners. For the purposes of the study we used a specially designed question-
naire with a list of intrinsic and extrinsic motivation sources. The students were of-
fered to choose the most effective source of motivation that determines their progress
in English learning. The survey outcomes demonstrate that the surveyed students are
largely guided by intrinsic motivation.

So, based on the results of the survey the majority of the respondents (54%)
consider intrinsic motivation to be the most effective in language learning. Among
them 30% of the students are motivated by the idea of developing knowledge while
learning a foreign language, and 24% of the students are stimulated by fun or excite-
ment in the process of learning. As for the extrinsic motivation, the most effective
motivating factor (17%) is the teacher’s personality. The students point out that they
are motivated by the teacher’s professional competence and enthusiasm.

Summing up the results of our research it is important to note that both intrinsic
and extrinsic types of motivation appear to be essential for foreign language learners.
Thus, teachers should combine various motivating factors to provide for a positive
outcome in teaching context.
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Canxkm-Ilemepoypeckuti ynusepcumem MBJ] Poccuu

K Bompocy o npeogouMbIX CJI0KHOCTSX
B U3YUYEHUHU IPAMMATHYECKHUX SIBJIEHUI aHIJIMHCKOTO sI3bIKA

CraTbs MOCBsILEHa PACCMOTPEHUIO OCHOBHBIX CJIOXKHOCTEH, BO3HUKAIOIIUX Y 00yUYarOIIUXCs
pu oOpallleHMH K TpaMMaTHYeCKUM SIBJICHUSM aHTJIMICKOro s3blKa. AHAJIU3 OCHOBaH Ha ONpoOCe
y4eOHBIX rpynn (00ydaromuxcsi HesI3bIKOBBIX 00pa30BaTeIbHBIX OpraHU3aliil BhICIIEro 0Opa3oBa-
HI/I?[), KOTOpBIﬁ IMMO3BOJIMJI «OT IEPBOTO JIMIA» BBIABUTH XaPAKTCPHBIC SI3BIKOBBIC TPYAHOCTH Y LCJIC-
BOM ayAMTOpPHUM. YKa3aHHbIE CTyJIEHTaMHU/KypCaHTaMHU MPUMEpPHI S3bIKOBBIX OapbepoB KiaccU(pu-
LIUPOBAHBI U OIMCAHBI B TIOUCKAX JAEHCTBEHHBIX PEKOMEHAIMI 110 UX IPEOAOICHHUIO.

Knrouesvie cnosa: rpaMMatuka, CTpYKTypa sI3bIKa, BUJOBpEeMeHHBbIE OpMBI, 00pa3oBaHUE
(hopMm, SI3BIKOBOI MEHTAIMTET, KOMMYHUKAITUS

«S3pIk MHE He naercd. Sl He MOHMMArO, Kak MPAaBUIBLHO CTPOUTH IMPEJIONKe-
Hus». K coxkaneHuto, JaHHas akTUBHAs KOTHUTHUBHAS TMO3UIUS C HEMOKOJIEOUMOMN
HAaCTOMYMBOCTHIO, 110 HAOIOJCHUSM aBTOPOB, MPOSBIISICTCS B PEATU3AINH SI3BIKOBOU
KOMITETCHIINHA 00YYaIOIINXCSl HeSI3bIKOBBIX 00pa30BaTCIIBHBIX OpTraHU3aIMid BBICIIICTO
oOpazoBanusi. OHU YIMOPHO BBICTPAUBAIOT CBOIO MHOSI3BIYHYIO KOMMYHUKAIIMIO Ha
OCHOBE Ha0opa S3BIKOBBIX CIOBAPHBIX €IWHUII: HOMHUHATHUBA — JJIs KOAMPOBAHUS
JM000TO CYIIECTBUTENBHOTO, HE3aBUCUMO OT CUHTAKCUYECKON MO3UIIMU U MOP(OIIO-
TMYECKUX OCOOCHHOCTEH, 1 MHPUHUTHUBA — JIJIS JIFOOOTO Tjlaroyia, BHE BBITOJHSICMBIX
UMH CMBICIIOBBIX (DYHKIIMHA BPEMEHHOTO W BHIOBOTO Xapaktepa. CONpOTHBIICHHE
OCO3HAaHHOMY TIOJXOAY K BPEMEHHOW M BHUJIOBOM KaHBE MCKypca U TPAMOTHOMY €€
WCIIOJIB30BAHUIO TIEJIeBasi ayJUTOPHS 3a4acTyl0 OOBSICHSET CIOXKHOCTHIO (hopm ee
BbIpakeHust (47% onpomeHHbix U3 112 kypcantoB 1-ro u 2-ro kypcoB CaHKT-
ITerepOyprckoro ynuBepcutrera MBJI Poccun), ux u3ositounocteio (24% pecrnoH-
JICHTOB), HEJIOTHYHOCTHIO (17% pecrnoHAeHTOB), HEHYKHOCTBIO JJIs TIepeaadn ooIe-
ro cMbicia coobmenus (8% pecnoHaeHToB). 4% ompolIeHHbIX 000CHOBATN N30era-
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