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Listening techniques in translation

The present paper focuses on the use of listening techniques in translation in helping learn-
ers to acquire, develop and strengthen their knowledge and competence in the English language.
Translation integrated into the language learning practice along with generally used learning activi-
ties, such as reading, listening, writing, and vocabulary development could be defined as a “peda-
gogical tool”, considering that its purpose is to teach a language.
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B craTtbe OCHOBHOE BHUMAaHHE YIEIAETCA UCIOJIb30BAHUIO TEXHUK ayAUPOBAHUS IIPU IEpe-
BOJI€, YTOOBI IOMOYb y4YaIIMMCSI IPUOOPECTH 3HAHUS, a TAKXKE PA3BUTh U 3aKPENUTh KOMIIETEHIIUU
BO BJIQJICHUM aHIVIMMCKUM S3BIKOM. lIepeBol, MHTETpUPOBAHHBINA B IIPAKTUKY U3YYEHHUs SA3BIKA, SB-
nsiercs 3PPEKTUBHBIM MeJarori4eCKUM HHCTPYMEHTOM B JIMHTBOOOPA30BaHMHU.

Knrwouesvie cnoesa. IEPEBO/I, o6yquI/Ie A3BIKY, MCETOAbBI IIEPEBOJAA, CPCACTBA O6y‘IeHI/I${,
SA3bIKOBBIC HABBIKH

Translation has always been the core of the controversies on whether it can be
a valid and effective tool in foreign language learning. Until recently, translation was
out of favour with the language teaching community. Translation as a language learn-
Ing activity was considered as being unsuitable within the context of foreign language
learning.

According to Duff, translation happens everywhere and all the time. The stu-
dents translate in class for other students, interpret signs and notices in the environ-
ment, and translate instructions, letters for friends and relatives. Moreover, they men-
tally translate ideas from their mother tongue into English [1].

Translation plays a very important role in an increasingly globalised world and
in increasingly multilingual Europe where it is used on daily basis [4]. Translation in
foreign language classes is in the process of becoming a form of “pedagogical trans-
lation”, which is no longer viewed as an ineffective tool in language learning and is
evaluated as a way to enrich learners’ competences. Students taught by using peda-
gogical translation are encouraged to practice reading, writing, vocabulary, grammar
and speaking.

Speaking skills go well beyond the ability to make people understand what
you’re trying to convey. The abilities to read, write, and comprehend another lan-
guage are essential skills for any good translator to have, but one of the most im-
portant skills is to be a good listener.
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While you are listening to another person speaking a foreign language (English
in this case), the temptation is to immediately translate into your native language.
This temptation becomes much stronger when you hear a word you don't understand.
This is only natural as we want to understand everything that is said. However, when
you translate into your native language, you are taking the focus of your attention
away from the speaker and concentrating on the translation process taking place in
your brain. This would be fine if you could put the speaker on hold. In real life, how-
ever, the person continues talking while you translate. This situation obviously leads
to less — not more — understanding. Translation leads to a mental block in your brain,
which sometimes doesn't allow you to understand anything at all.

The following three techniques used in the training of translators and seem es-
pecially suitable for advanced language study:

1. Conceptualization. One of the basic premises for successful translation and
interpretation is recognition of the principle that the working unit is not a word or
word group but the concept, the idea. In contrast to shorthand, which aims at a verba-
tim reproduction of a text, the various note-taking systems used for consecutive inter-
pretation provide, as it were, “basic training” in conceptualization. They are compres-
sion systems, used to record only the essential concepts of a speech and its organiza-
tional or linkage pattern. As these concepts are orally translated into the other lan-
guage, they are again expanded into complete sentences and given the appropriate
stylistic and verbal framework. By requiring that the student write down not complete
sentences or word groups, but only minimal significant concepts and linkages — and
there is no time to do more — such note-taking encourages the conceptualization
without which effective consecutive interpretation cannot occur.

There is, of course, no need for every language student to learn interpretative
note-taking, though it is considered an extremely beneficial skill. It improves essay
planning and writing skills, leads to better note-taking at lectures, increases aware-
ness of parallel or divergent ways of expressing ideas in two languages and thus de-
velops sensitivity toward style, and, most important, it encourages analytical and sys-
tematic thinking.

Once the principle of conceptualization is understood, there are many ways to
employ and practice it: précis-writing; oral and written text summaries; oral enumera-
tions of the salient points of a speech, an essay or a discussion; the selection of ap-
propriate titles and headings for articles and news items; and brief or extensive reca-
pitulation in the same language or another of speeches, lectures, articles, or stories
read or heard. Much of the work should be done orally, to increase the student's lis-
tening comprehension while at the same time providing an incentive for a critical re-
ception of the presented text. In addition, teachers trained in the use of an interpreta-
tive note-taking system may find it rewarding to introduce such a course in their
schools for the benefit of students and colleagues.
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2. Stylistic transposition. Stylistic transposition is usually practiced in prepara-
tion for written translation of stylistically sensitive texts. In an oral adaptation, it is
also used to prepare students for simultaneous interpretation and it can be also pro-
vide a valuable technique for advanced language training.

There are many ways to practice stylistic transposition, and we will look
through only a few. Students can write “eyewitness accounts” of an event as seen by
a child, an uneducated person, a newspaper reporter, a politician, a poet, a philoso-
pher. They can rewrite a stylistically sophisticated essay in simplified form, or a real-
istic account poetically. They can be asked to single out and analyze those compo-
nents of an essay that are responsible for its stylistic coloring. They can study, evalu-
ate, and imitate styles of different writers, or compare different approaches applied to
one theme or subject. Finally, they can translate stylistically significant texts and
compare their translations with those of their classmates or with published transla-
tions.

3. Sight translation. Sight translation is frequently considered an unpardonable
sin, an unmentionable outrage against the canons of psychologically sound language
teaching methodology. If practiced without supervision, sight translation usually re-
sults in clumsy, literal translation with atrocious syntax and abominable style, full of
gaps and approximations. If undertaken with the teacher's assistance, it tends to be-
come a tedious, time-consuming process, a laborious and frustrating search for the
right word or word order, in the course of which all one's carefully hidden linguistic
sins — long forgotten grammatical and syntactical rules or never properly understood
words — come to the fore. Despite these handicaps, which are real enough, most of us
have found sight translation into a foreign language to be the most effective vocabu-
lary builder, and sight translation into English the best possible speedy review of
grammatical principles and problems. Moreover, if undertaken systematically, sight
translation gradually produces a fluency and sophistication of expression in the for-
eign as well as the native language that is often superior to that of the average resi-
dent of a foreign country, or even a native speaker in his own country [2].

The reasons for this are simple. If a language is used primarily for self-
expression, a very limited vocabulary, if handled skillfully, may be adequate and thus
remain constant. Sight translation, on the other hand, forces the student to work with
someone else's vocabulary and terminology, while mustering all of his linguistic and
intellectual resources in order to find suitable or possible equivalents. As a result,
terms encountered in one language, and improvised in the other only yesterday, may
crop up in the second language today and be recognized and assimilated into active
vocabulary. Observation and memory improve as the student struggles to convey
special expressions in the other language, and he is forced to appreciate their unique-
ness and felicity. Finally, if texts on different topics provide the “raw material” for
sight translation, vocabulary begins to extend beyond the terminology of the individ-
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ual's own specialization or interests and brings him closer to a total mastery of the
language.

The following method of practicing sight translation most effective, if used in a
combination of self-study and supervised performance:

. Sight translate aloud for about twenty minutes a day, preferably seven days a
week. The time should be subdivided into ten-minute practice sessions to and from
the target language.

. Use any current newspapers or magazines, preferably different materials
each day or week. At first, sight translate only one or two paragraphs of various arti-
cles, making sure that they range over a considerable spectrum of topics: politics,
economics, brief news items, society gossip, sports, theater or film, book reviews.

. Sight translate as evenly as possible, to create the illusion of a read text.
Skip, improvise, or simplify as needed, but try to convey the message accurately and
in complete sentences.

« Do not pause to look up words or phrases, but underline special troublemak-
ers or unknown terms (while guessing at them) in order to check them out and learn
them later.

. Sit down and learn such terms once you have collected twenty or thirty, and
review them on days when there are no new lists to memorize.

. Listen to your oral presentation while sight translating, and force yourself to
use the foreign language as correctly and as literately as you can, and your native
language as elegantly and appropriately as possible.

« Avoid, if at all possible, terms or constructions in the foreign language that
an educated native speaker would not be likely to use. (You can try such terms in
your written translations or compositions where they can be corrected or discussed,
and where they can contribute to the development of a style of your own. Here your
aim is meaningful and correct communication presented smoothly and clearly.)

« Do not be discouraged if you get hopelessly stuck and have to summarize a
paragraph in a short, simplistic, and vague sentence, or not at all. Summarize as best
as you can, then skip to another article or essay [3].

Most of the students gained the English language knowledge, developed skills
in speaking, listening, reading, vocabulary, grammar and writing, Moreover, different
tasks taught the learners to work in groups and contributed to their preparation for the
language competence examination. The main problem is that we cannot listen effec-
tively. The problem caused as a result of it is that we are not able to transmit the re-
ceived information to the other speakers. As a result, the students of foreign lan-
guages possess a bad capacity to retell the textual information without mistakes or
more or less adequately. That is why so important for the teachers of foreign lan-
guages to know the appropriate methodic strategies of listening. To demonstrate dif-
ferent and good listening strategies, teachers should preselect short audio articles or
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lecture excerpts that are normally used in their classes and describe for students what
kind of thinking they can do before, during and after listening.
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I ¥Ypazvimbemosa (Hyxyc, Y3bexucman)
Kapaxannaxckuii 2ocyoapcmeennniii ynusepcumem

OOpameHue KaK KOMIIOHEHT AHTJIMMCKOI0 PeYeBOro 3THKeTa

B crathe paccmaTpuBaeTcs peyeBOM ITHUKET KaK CHCTEMa HOPM pE4YeBOro MOBEACHUS, KOM-
IUIEKC MPaBUJI, COTJIACHO KOTOPBIM SI3BIKOBBIE CPEJCTBA YNOTPEOISIIOTCS B Pa3IMYHbIX CUTYaLHUIX
o01eHusl. ABTOpP NMPHUXOIUT K BBIBOJY O HEOOXOJUMOCTH COOJIOAECHUS PEUYEBOr0 ITHKETa s
YCIIEIIHOM KOMMYHUKAIUH.

Knrouesuvie cnosa: pP€4b, KOMMYHUKaLWA, STUKET, BEKINBOCTDH

Biianenue peyeBbIM ITUKETOM TPAAULMOHHO SBIIAECTCS IOKA3aTeJIEM BOCIIHU-
TAHHOCTH YE€JIOBEKA U YCIIOBUEM YCIEITHOTO OOIICHHS MEXTY JIFOJAbMHU.

Oco0oe 3HaueHue NpHUAAETCS STUKETY, B TOM YUCIE PEYEBOMY, B aHTJIMMCKOM
KynbType. CUUTAETCs, YTO aHIJIOS3bIYHBIE CTPAHBI HE MPETEPIIEIN CEPbE3HBIX UCTO-
PUYECKHUX KaTacTpod, MO3TOMY TPAIAHUIMK AHTIUICKOTO PEUYeBOro 3TUKETa mepesa-
BAJIMCh MOCJIEIOBATENIBHO OT MOKOJIEHUS K MOKOJEHHUIO HA MPOTSKEHUU MHOTHX Be-
KOB U MMEIOT OYEHb JABHIOIO MCTOPHUIO — B aHTJIMHCKOM OOILECTBE BCAKOE OTKIIOHE-
HUE OT PEYEBOT0 3TUKETAa BOCIPHUHUMAETCS KaK IMPOSIBJICHUE HEBOCIIUTAHHOCTH WIH
KaK IpeaHamepeHHas rpyoocts. Tak, Hanpumep, eciau MOJIOJOW aHTJIMYaHHUH, CTpe-
MSILIUICS 3apyUUTHCS MOAIEPKKOM aBTOPUTETHOTO YeJIOBEKa, B OOIIEHUU C HUM OT-
CTYIHUT OT HOPM PEYEBOr0 ITUKETA WM HAPYIIUT UX, TO MAJIOBEPOATHO, YTO OH IO-
JYYUT 5KE€JIAHHOE NMOKPOBUTEIBCTBO. DTOT IPOMAX CAMBIM CEPbE3HBIM 00pa3oM OTpa-
3UTCS Ha JAIBHEMIIEN Kapbepe MOJIOAOTO YEJIOBEKA, KOTOPask MOKET U BOBCE HE CO-
CTOSITBCS M3-3a HEXKEJIAHU BIUATEIBHOIO JINIA UMETH JI€JI0 C HEBOCIIUTAHHBIM Y€JI0-
BEKOM, B KOTOPOM HEJIb351 OBITh YBEPEHHBIM.

431



