This part of our article presents various materials for ESL vocabulary-teaching
that apply to an authentic text strategies drawn from research findings so that teachers
can be encouraged to put theories or insights into practice similarly. One limitation of
this advice lies in contradictions among research findings, for example, conflicting
perspectives on the role of L1 equivalents in L2 vocabulary-learning. Moreover, the
various vocabulary-teaching strategies developed in this study need to be variably
applied to ESL students according to their proficiency levels. That is, whereas pic-
tures and L1 equivalents and controlled fill-in tasks are more appropriate at the be-
ginning and intermediate levels, less controlled tasks such as compositions and retell-
ings may be more suitable for the intermediate level.

References

1. Breen J., Candlin D. The essentials of a communicative curriculum in language
teaching // Applied Linguistics. 1980. Vol. 1-2. P. 89-112.

2. Soars L., Soars J. New Headway English Course. London: Oxford University
Press, 2000.

3. Ur Penny: A Course in Language Teaching. Cambridge University Press, 1999.

VJIK 378
S. K. Kaypova (Nukus, Uzbekistan)
Karakalpak State University

The Definition of Vocabulary and Behaviorist Learning Theory

The article is about the Definition of Vocabulary and Behaviorist Learning Theory. Vocabu-
lary is knowledge of words, including explanations of word meanings. A word is described as a
sound or a combination of sounds.
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CraThsl TIOCBSIIEHA METOJAMYECKHM BOMPOCAM JIMHTBOOOPA30BaHMS, B YACTHOCTH PAaCCMOT-
PEHMIO TIOJXO0JI0B K PACIIMPEHHUIO CIOBAPHOIO 3araca yJaluxcs B KOHTEKCTE OBEJCHUECKON Teo-
pun 00yueHwus.

Knrouesuvie cnosa: JICKCHKA, TCOpHs, ONIPEACICHUEC, TPaMMaTUKa, 3HAUCHUC

Vocabulary is knowledge of words, including explanations of word meanings.
Briefly, a word is described as a sound or a combination of sounds, or its representa-
tion in writing or printing that symbolizes and communicates a meaning. To master a
word is not only to learn its meaning but also to learn its register, association, collo-
cation, grammatical behavior, written form, spoken form and frequency.
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The first one is coordination: words cluster together on the same level of detail,
e.g. apple and orange. Moreover, opposites also belong to this kind, e.g. full and hun-
gry. The second one is superordination. It means that some words cover other words
which are subordinate to the upper ones, e.g. when people mention the word animal,
others can easily associate to tiger and lion. The third one is synonymy, which means
words having the same or similar meanings are stored together, e.g. happy and glad.
The last one is collocation, which means some words are usually stored together to
collocate each other, e.g. salt water. Nation defines collocation as the tendency of two
or more words to co-occur in discourse. There are two basic types of collocations:
semantic collocations and grammatical collocations [2]. Semantic collocations mean
that the type consists of two equal words both with meaning to produce a new mean-
Ing, e.g. air balloon. The other ones refer to the type in which a core word goes with a
functional word, e.g. in devote to, devote is the core word, and to is the functional
word having no meaning.

Concerning the grammatical behavior, it means the pattern in which it typically
occurs. Two of the most important aspects of lexis are word class and morphology
[1]. There are four major parts in word class: noun, verb, adjective and adverb. Mor-
phology involves affixes including prefix such as un- and suffix such as —ment. The
morphology is also about how these affixes are attached to the basic forms of words
[3]. On the aspect of form of a word, Nation [2] states there are two kinds of a word
form. They are written form and spoken form. The written form of a word refers to
the spelling and the spoken form means the sound or pronunciation. The last aspect is
always referring to how often any particular word occurs in usage. According to the
above aspects of a word, both teachers and learners should hold a broad view of mas-
tering a word and adopt different strategies to gain a full command of a word [4].

Behaviorists believe that language acquisition is the result of habit formation.
They use the term “habits” to explain all kinds of behavior found in language acquisi-
tion [1]. Behaviorism concerns the connection between the target language and the
learners. This connection begins when the learner receives the linguistic input from
the target language, no matter whether it is verbal or non-verbal. The connection be-
comes stronger through practice, then a habit forms through this process, and the lan-
guage learning process is regarded as the habit-formatting process. The quality and
quantity of language input which learners hear from the environment can help them
to form the habit and have an effect on their success in L2 acquisition. From this as-
pect, learning a language is just like putting language items into the learner’s ears,
and a habit then forms through this. Once the habit is formed, a language system is
established in the learner’s mind and the learner can make the conditioned reflex to
the language. From the behaviorist point of view, the most useful strategy of learning
vocabulary is through hearing the word repeatedly. The more frequently the word is
heard, the more deeply it will impress the learner, and the learner will acquire the
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word more easily, e.g. a man hears the word ‘sorry’ when someone doing something
wrong. At first he completely does not know what does it mean, then he would real-
ize that it means that people do something improperly and feel regret about it. As a
habit forms in his mind, he has the deep impression of the word ‘sorry’. In this pro-
cess, the learners can acquire vocabulary easily through repeated hearing.

The incidental learning theory is an important vocabulary learning strategies in
L2 vocabulary acquisition. Many linguists have made the definition of incidental vo-
cabulary learning. Nation defines the incidental learning via guessing from context to
be the most important of all sources of vocabulary learning [2]. It refers to the learn-
ing which occurs without specific intention to focus on vocabulary. One can develop
vocabulary knowledge subconsciously while being engaged in any language activi-
ties, especially from reading and listening. How does context contribute to vocabu-
lary learning? Nation argues that the more often a word occurs in the context the
more likely it can be guessed and learnt [2]. Context provides clues for word guess-
ing. The clues that are near the unknown word are more likely to be used. The more
clues there are, the easier guessing will be. A critical factor in successful guessing is
the learners’ vocabulary size, because this will affect the density of unknown words
in a text. Besides, the synonyms in the context can help guessing. If the word is es-
sential for understanding the context, the learner will put more effort into guessing.
The topical knowledge about the context is also helpful in guessing new words.
Learning vocabulary in context can be very efficient. An analysis of twenty studies
shows that fifteen percent of the unknown words are learnt from guessing in the con-
text, in which the unknown words make up three percent of the running word [1].

Learning vocabulary through transition of meanings intends to enlarge learn-
ers’ vocabulary and let them acquire more knowledge about word meanings through
the transition of word meanings.

Although students from different groups have similar opinions towards learn-
ing vocabulary of the same category together, they have different reasons. For some
students this strategy might be useful only if the words are the kinds they are interest-
ed in. Some Students describe how they learn the words through this strategy. Be-
cause they are football fans, they are willing to learn everything about football. They
support the team Chelsea, so they start from learning the name of the team and its
players. Then they come to care about the tradition, location, and history of the city
where the football team located in. they argue that they can learn those words because
they interested them. If they are asked to learn words about other objects when using
this strategy, they will treat it as useless. Many words are hard to categorize, e.g. the
word “connection”. They have no idea which category it belongs to. What is more,
the process of dividing words into the same category takes a great deal of time. It is
easy to mix the words of the same categorization together, especially for those words
which they are not familiar with in their mother tongue. For example: the words
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“cress” and “spinach” are totally strange to one of the student and he does not even
know what they look like. In learning these kinds of words, he always mixes them up
with their Chinese meanings. The same categorization does nothing but cause confu-
sion for him, since these two new words are both vegetables and share some similari-
ties. The prototype theory and semantic network show that words of the same catego-
ry are associated closely, therefore it might be easier to learn words using this strate-
gy. However, as the research data demonstrates that the strategy of learning vocabu-
lary of the same category together is not as popular among the subjects in this study.
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CamocrosiTesibHas padoTa Kak cnocod ¢gopmMupoBaHus
COLHMOKYJIbTYPHON KOMIIETEHIIMU CTAPIIEKJACCHUKOB B IIpoLecce
U3yYeHHSI HHOCTPAHHOIO SI3bIKA

B craTthe ocBemaercs npodiemMa GOpMHUpPOBaHUS COLMOKYJIbTYPHOM KOMIETEHIIMHM B IpPO-
[ecce M3y4eHHs] HHOCTPAHHOTO sA3bIKA. PaccmaTpuBaeTCss TPAKTOBKA MOHSATHUS «COLMOKYJIBTYpHAs
komnereHIus. OTHUM U3 CI0cO00B (POPMHUPOBAHUS COLIMOKYJIBTYPHON KOMIIETEHIUH SIBIISETCS ca-
MOCTOSTENbHAs paboTa.

Kniouesvie cnosa: conmoKyabTypHas KOMIIETSHITUS, MHOCTPAHHBIN SI3BIK, CAMOCTOSTEIbHAS
pabora, 3a1aHue

B coBpeMEHHOM MHOT'OSI3BIKOBOM M ITOJIMKYJIBTYPHOM MHPE OCTPO CTOUT BO-
IPOC Pa3BUTHSI JMYHOCTH, CIOCOOHON OpHUEHTUPOBATHCS B MHPE MHOI00Opa3HbIX
npo(eccCHOHaNbHBIX KOHTAKTOB YJIEHOB Pa3HBIX KYJIBTYPHBIX COOO0IIECTB. B CBs3M C
TUM BO3HUKAET HEOOXOJMMOCTh B KAYECTBEHHOU MOATOTOBKE CHEIHAINCTOB, Bia-
JEIOIMX HaBbIKAMHU YCTHOTO U MUCBMEHHOTO MHOSI3bIYHOIO oOmieHus. [Ipuopurert-
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