Me KaKJblii My»X4YMHa UMEJ IPEHOMEH — JIMYHOE MMs (TaKOBbIX ObLIO Bcero 18), Ho-
MEH — UMS POJia, IEPEIaBaeMOe 110 HACIEICTBY, UKOTHOMEH — UMsl, IEpPEJaBaeMOe 110
HACJIEICTBY, XapakTepusyloliee BeTBb poaa. B coBpemennsix Mcnanuum u Ilopryra-
JIMU YEJIOBEK MMEET OOBIYHO HECKOJIBKO JUYHBIX UMEH (M3 KaTOJIMYECKOro IepKOB-
HOTO CITMCKa), OTIOBCKYIO U MaTepUHCKYI0 ¢amunuu. B Vcnannuu y kaxmoro gemno-
BEKa €CTh JTUYHOE UM (M3 OrPaHUYEHHOTO CITHCKA), a BMECTO (haMUJIUU HCIIOh3YeT-
¢4 mpousBogHOE OoT uMeHu oTtia. B Kutae, Kopee, BbeTHame nms 4enoBeka COCTOUT
U3 OJIHOCTIOKHOM (hamminu (B pa3HbIe AMOXHM MX HacuuThiBasioch OoT 100 mo 400) u
JUYHOTO UMEHH, OOBIYHO COCTOSILIETO U3 JIBYX OJIHOCIOXHBIX MOpdem, MpuyemM Ko-
JUYECTBO JIMYHBIX UMEH He orpaHudyeHo. Ocoboe MecTo B aHTPOIIOHUMUYECKUX CHU-
CTEMax 3aHMMAIOT TUIOKOPUCTUKHU (JTaCKaTEIbHBIE U YMEHBIIUTEIbHbIE MMEHa —
HanpuMep, pycckue Mawenvka, [lems, anrmiickue Bill, Davy), a takxe nceBIoHu-
MBI U MPO3BHINA. JJaHHBIE aHTPOIMIOHUMHUKH UMEIOT OOJIBIIIOE 3HAYEHUE JIJIs TTPOBEIe-
HUSI JINHTBUCTUYECKHUX, COLUOJIOTUYECKUX U UCTOPUUECKUX UCCIIEAOBAHUN.
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Deployment of information and communication technologies
for informal learning in educational context

B crartbe nccnenyercst Bonpoc onpeaeneHuss nHGOpMaaIbHOro 00yuyeHHUs! U BHEJIPEHHSI €T0 B
npouecc o0pazoBaHus. ABTOPbI IPEICTABISIOT KPaTKUH 0030p JTUTEPATYphl, ONMUCKHIBAsT Pa3IUYHbIE
MOJXO/bI K MOHUMAHHUIO CYITHOCTH HMH(popMaibHOro o0ydeHus. Ocoboe BHHMaHHE yIENEHO IO-
TEHIMAJIBHBIM CIIOKHOCTSM M Hambosee 3(PPEKTUBHBIM METOJMKAM NMPUMEHEHHS WHCTPYMEHTOB
MH(OPMaTBLHOTO 00Y4YEeHHsI B IPENOIaBaHUU MHOCTPAHHBIX S3bIKOB.

Knroueewie crosa. dopmanbaoe, HedhopmabHOe, nHPopMansHoe oOyuenue; UKT; nudpo-
Bas cpejia; OJIOTTUHT; BUICOUTPHI; S3bIKOBBIE HABBIKM; CMEIIIAHHOE 00pa30BaHHe
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The paper is devoted to the problem of defining and deploying informal tools for teaching
and learning contexts. The authors present a brief literature review describing different approaches
to understanding the essence of informal learning. Special attention is paid to describing challenges,
facilitating conditions and effective practices to implement informal tools for teaching foreign lan-
guages.

Keywords: formal, non-formal and informal learning, ICT, digital environment, blogging,
video games, English language skills, blended education

Despite ubiquitous digitization of all spheres of our society, the use of infor-
mation communication technologies (ICT) for informal learning is still underestimat-
ed. Digital environment offers the diversity of effective informal tools that teachers
can implement in education process to design an effective format of learning. Infor-
mal learning has already become the part of the educational process, although its def-
inition is not clear [8]. In recent years there has been much research into the ways and
approaches how informal learning can be blended with a formalised context of a uni-
versity or a school via ICT.

The previous research shows that there are three basic categories of learning
activity - formal, non-formal and informal learning [18, p. 11]; [1, p. 8]; [5, p. 280].
Formal learning takes place in a formal context and could be physical or virtual. Ba-
sically, it leads to getting a diploma and qualifications. In a non-formal learning pro-
fessionally produced learning resources and materials are used in a non-academic
context. It typically does not lead to receiving any formal certificates. The examples
of such recourses can be textbooks, language learning websites, apps, services that
have been set up to complement formal systems [18, p. 11]; [1, p. 8]; [5, p. 280]. In-
formal learning occurs naturally in everyday life using resources which are not spe-
cifically tailored or designed for educational purposes and which are outside of any
institutional context. Informal learning is often spontaneous and can take place in
many ways: watching movies and news, reading magazines, daily communication by
e-mail or social media. This type of learning happens as a natural accomplishment to
everyday life [18, p. 11]; [5, p. 280]. It is not a planned activity and could be called
rather “impromptu one” [4, p. 38].

Despite such a straightforward classification, some researchers point to the
tendency of blurring the borders between three types of learning. A brief literature
review [10, p. 313] reveals different approaches to better understanding of the terms.
For instance, some authors [21, p. 143] explain informal learning as planned and
structured. Besides it was reported in the literature that all learning activities may
contain elements of formality/informality and may occur in both formal/informal
spaces that shape the character and performance of learning in any situation
[15, p. 6]. This contradiction can be explained by the fact that there is a strong ten-
dency in society to informalize formal education and formalize informal formats
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[15, p. 6]; [10, p. 313]. To support of this assumption researchers claim that the non-
formal and informal types of learning transform and complement the knowledge
gained through formal education. They state that the modern format of the education
should consist of a symbiosis of formal, non-formal and informal education
[19, p. 16], [6, p. 442].

There is also a debate about the place and importance of informal learning in
academic context. Some authors [3, p. 8]; [11, p. 146] have noticed that society tends
to underestimate any learning until it is determined as an academic discipline. By
contrast, other authors [4, p. 3]; [2, p. 18] claim that informal learning is more effec-
tive and less expensive. The authors support the view that informal learning can be
successfully integrated into a formal educational context via effective deployment of
ICT. A good example can be taken from language learning in general where the posi-
tive impact of blended education on enhancing language skills and improving lan-
guage competence has been proven be much research in this field [20, p. 244],
[17, p. 214]. It is necessary to mention the fact that the diversity of practice in combi-
nation with ICT in a variety of educational contexts contributes to the improvement
of foreign language skills [6, p. 439]

There is no one approach for using ICT among teachers and different practi-
tioners describe various informal technologies that have been effective in their teach-
Ing practices. For instance, blogging can be one of the most effective ways to im-
prove different English skills. Blogging on YouTube develops English listening,
speaking and writing skills. Instagram blogging is focused on improving mainly per-
ception of information through reading and self-expression in writing posts and
commenting the views [12, p. 72]. Another study states that using social networks
such as Facebook is a more interactive way than blogging [20, p. 246]). Other studies
show that teachers can use the elements of gamification for educational purposes
[14, p. 27]; [16, p. 200]. There has been much research pointing to the positive im-
pact of using video games on learning motivation and communicative skills when us-
ing the words in context, repeating the same phrases and sentences, listening to some
tracks, or communicating with other players. [14, p. 27]; [16, p. 200]; [6, p. 438].

Unfortunately, these encouraging examples are not so numerous despite obvi-
ous advantages informal technologies can bring. There are many obstacles on the way
to effective deployment of ICT for formal learning in studying foreign languages.
Some teachers do not think that they are skilled enough to use ICT successfully to
complement formal and traditional teaching practices. [9, p. 28]. Education systems
and schools are not yet ready to fully utilize all the advantage informal learning can
bring because of a variety of reasons: the gap in the digital skills of both students and
educators, difficulties in locating high-quality digital learning resources and software,
a lack of knowledge how to blend pedagogical approaches with technological tools.
The recent pandemic situation has revealed many other problems that national sys-
tems and local educational authorities should address.
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In conclusion, it is worth mentioning that digital environment offers a diversity
of effective informal tools that teachers can use in the educational process. To im-
plement informal technology into formal educational context via ICT it is important
to take into account the following facilitating aspects outlined by The Center for Edu-
cational Research and Innovations [13, p. 150]: the design and deployment of innova-
tive pedagogic models; technology enabled collaborations which help overcome bar-
riers of formal classroom hours; new forms of online learning which make education
available and inclusive for anyone.
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Some problems of training students from Asian-Pacific region
at the Russian University of Transport and the ways of overcoming them

B crarpe paccMarpuBaroTcsi mpoOsIeMbl, BO3HUKAIOIIUE Y HHOCTPAHHBIX CTYIEHTOB, 00y4a-
fouxcst B PoccuiickoM yHuBepcuTeTe TpaHcnopTa. DTH NMpoOieMbl BKIIOUAIOT B cedst ciaboe 3Ha-
HUE PYCCKOTO U aHIJIMMCKOTO SI3bIKOB, HU3KHI YPOBEHb TBOPYECKOW NEATEIHHOCTH B Y4eOHOM
rporuecce, KOTOPBIM MPOSBISIOT CTYAEHTHI, HEKOTOpbIE colMaibHble Mpobiemsl. [Ipennararorcs
NyTH pemeHus 3Tux npobieM. Oco0oe BHUMaHUE YIENsSeTCsl OHJAH-OOYYEHHIO CTYICHTOB W3
A3HUM U POCCUICKUX CTYAECHTOB.

Kniouegvie cnosa: Aznarcko-THXOOKEAHCKHI PETMOH, U3YYEHHE PYCCKOIO M aHTJIMHCKOTO
SI3BIKOB, YHUBEPCUTETCKUE TPAJAUILINU, OHJIAH-KYPCHI

The paper discusses some problems the foreign students of the Russian University of
Transport have. These problems involve lack of knowledge of Russian and English languages,
Asian students’ low creativity in the learning process, some social problems. The ways of resolving
the problems are suggested. Particular attention is given to online education of Asian and Russian
students.
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