METE, O [IEHHOCTHOM OTHOIICHHH K HEMY Y€JIOBEKAa B BHUJI€ CYXICHHUS U OLECHKHU
ATOr0 KauyecTBa, CKOJIBKO O Mpolecce OOPeTeHHs YEIOBEKOM JTUYHOCTHOT'O CMBIC-
na. Utak, oOpa3oBaTe/IbHBIN TPOLIECC SBISCTCS OTPAKEHHEM HE TOJIBKO KOTHU-
TUBHOT'O aCMEKTAa B3aMMOJACHUCTBUA YEJIOBEKA C SIBICHUSIMH OKPYXKarOUEh AEHCT-
BUTEJILHOCTH, B3ATHIMU B PEAJIbHOCTH WJIM MPEICTABICHHBIMU B aIalITUPOBAHHOM
BUJIC B KaueCTBE Y4EOHOTO 3aJ]aHUsI, HO ¥ aKCHOJIOTHYECKOT'O0 U TICUXOJIOTHYECKO-
IO aCHEKTOB.

IlyteM mnepeBoia OOBEKTHBHBIX XapaKTEPUCTUK BHEIIHUX OOBEKTOB BO
BHYTPEHHIOIO c(pepy JTUYHOCTH BBIJCISAIOTCS €ro CYOhEKTUBHOE 3HAUYCHUE U JINY-
HOCTHBIM cMbIci. CieloBaTenbHO, pedb UJIET O HAMPABICHHOCTH 00pa3oBaTeib-
HOTO MpOoLECcca HA U3MEHEHNE JIMYHOCTH, BO3HUKAIOUIEE B PE3YJIbTATE OTHOLICHUI
CcyOBbeKTa B MOBCEIHEBHOMN KU3HU K CO3HABAEMBIM OObEKTUBHBIM SIBJICHUSIM.
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[TononHeHue cIOBapHOTO 3araca SBJISETCS BaXKHOM YacThIO MPoOIecca U3ydeHuUs JF000ro
s3bIka. B cTaThe oOcyxknatorcst pa3inunbie YPGEeKTUBHBIE CTPATETHH PACIIMPEHHS BOKaOYIsipa
Ha 3aHATUAX AHTJIMMCKOTO sI3bIKA IS CTHCIHANIBHBIX Iesieid. Pexomenaanuu, JaHHBIE B CTaThe,
MOIJIM OBl 3HAYUTEIHHO TTOMOYb OOYUYaIOIIMMCSI B MPOIECCE OCBOCHUS S3bIKA, YCKOPUTH IPO-
LIECC €0 U3yUYEeHUSI.

Knrouegvle cnosa: n3yieHrne MHOCTPAHHOTO SI3bIKA, aHTJIUHUCKHUI S3BIK, BOKAOYJISIp, Me-
TOJdUKA
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In this article, we will focus on effective vocabulary teaching strategies in the English for
Special Purposes ESL classroom. Vocabulary learning is asignificant and essential part of any
language learning process. We will discuss various effective vocabulary teaching strategies in
the English for Special Purposes classroom which could greatly assist English language learners
in their journey of language acquisition and therefore advance the language learningprocess.

Keywords: eliciting, language, acquisition, effective vocabulary teaching strategies

According to Gardener (2009, as cited in Adger, 2002) vocabulary is not on-
ly limited to the meaning of words ,but also comprises how vocabulary in a lan-
guage is structured: how people use and supply words and how they learn words
and the relationship between words, phrases, categories of words and phrases
(Graves, 2000, as cited in Taylor, 1990)

Cummins (1999) states that there are different types of vocabulary:

Reading vocabulary -This refers to all the words an individual can recognize
when reading a text.

Listening vocabulary-It refers to all the words an individual can recognize
when listening to speech.

Writing vocabulary -This includes all the words an individual can employ in
writing.

Speaking vocabulary-This refers to all the words an individual can use in
speech.

Academic comprehension improves when students know the meaning of
words. Words are the building blocks of communication. When students have a
great vocabulary, the latter can improve all areas of communication, namely
speaking, listening, reading and writing. English language learners who expe-
rience slow vocabulary development are less able to comprehend text at grade lev-
el. Without some knowledge of vocabulary, neither language production nor lan-
guage comprehension would be possible. Thus, the growth of vocabulary know-
ledge is one of the essential pre-requisites for language Elicitingand this growth of
vocabulary knowledge can only be possible when teachers employ effective voca-
bulary teaching and learning strategies which are the objectives of this research
thesis.

Academic vocabulary is the language that is used by teachers and students
for the purpose of acquiring new knowledge and skills which includes learning
new information, describing abstract ideas and developing student‘s conceptual
understanding (Herrel, 2004).

Carter (2000, as cited in Adger, 2002) mentions a number of factors in-
volved in knowing a word: recall difficulty and interlanguage factors such as sto-
rage of these lexical items in appropriate context and the ability to recall vocabu-
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lary for active usage in speaking and writing. To know a vocabulary item is de-
fined as the ability to translate the vocabulary item into the first language, to dis-
cover the correct definition in a multiple-choice task, or to paraphrase it in the tar-
get language (Hulstin, 1996).The relationship between dimension one and two and
the learning of word meaning playsan important role in vocabulary semantization.
Beyeydt (1987) reflects vocabulary learning a mere rote-learningtask.According to
Hatch and Brown (1995), the process of mapping meaning onto form should not
be considered more important than the learner‘s ongoing struggle to construct and
reorganize his/her interlanguage because it is a complex process that also involves
networkbuilding.Vocabulary knowledge doesn‘t only involve just knowing the
meaning of a word in isolation, but includes knowing the word that usually co-
occurs with it.

Collocations help students to define the semantic area of a word such as:
Synonyms- words with identical meaning; however (Nattinger, 1989) warns that
absolute substitutability is not possible, since factors such as register and style de-
termines the usage of synonymous words. Examples of synonyms include com-
mence/begin, end/terminate. It is very important to mention about Incidental Vo-
cabulary Acquisition, which is a vocabulary learning strategy, defined as the learn-
ing of new words as a by-product of a meaning-focused communicative activity,
such as reading, listening and interaction. It occurs through multiple exposures to
a word 1n different contexts. Learners are able to acquire vocabulary through ex-
tensive reading, communicative interactions and exposure to natural input such as
movies and television. This strategy entails extensive comprehensible input and
independent learning (Huckin and Coady).

It is contextualized and gives the learner a richer sense of word use and
meaning, that can be provided in group activities. It also allows vocabulary learn-
ing and reading to happen at the same time. It is individualized and learner—
centered because the vocabulary to be learned depends on the learner‘s own selec-
tion of reading materials. Presentation, consolidation and lexical development oc-
cur at the same time.It is important for language learners to record the words they
learn or encounter. Vocabulary journals can serve as a reference source in and out
of the class room. Once learners record the target vocabulary, it becomes easy for
them to remember or use it. The learner calls out or writes the target word. This
can be in the form of definition, antonyms or synonyms. This activity enables the
learner to express meaning and explore knowledge of the target vocabulary deeply
(Herrel, 2004).

During teaching vocabulary we would like to mention about activity which
is called “Elisiting” Eliciting is term which describes a range of techniques which
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enable the teacher to get learners to provide information rather than giving it to
them. Eliciting activity enables the learner to express meaning and explore
knowledge of the target vocabulary deeply (Herrel, 2004: 110). Commonly,
eliciting is used to ask learners to come up with vocabulary and language forms
and rules, and to brainstorm a topic at the start of a skills lesson. Eliciting helps to
develop a learner-centred classroom and a stimulating environment, while making
learning memorable by linking new and old information. Eliciting is not limited to
language and global knowledge. The teacher can elicit ideas, feelings, meaning,
situations, associations and memories. For the teacher, eliciting is a powerful
diagnostic tool, providing key information about what the learners know or don
not know, and therefore a starting point for lesson planning. Eliciting also
encourages teachers to be flexible and to move on rather than dwell on
information, which is already known.There are different tips for eliciting:

« Eliciting is a basic technique and should be used regularly, not only at the
beginning of a lesson,but whenever it is necessary and appropriate.

o Acknowledge or give feedback to each answer with gestures or short
comments.

o Learners can elicit from each other, particularly during brainstorming ac-
tivities. This helps to build confidence and group cohesion as well as shifting the
focus away from the teacher.

« At lower levels, more guided questioning isneeded. Open-ended questions
should be avoided as the learners are unlikely to have the language to answer them
to their own satisfaction.

Another method of learning vocabulary is using audiovisual equipment and
Internet. Students are requested to watch and listen to news on CNN, discuss con-
tent and make a list of new vocabulary learned. They also watch vocabulary vid-
eos and discuss content, re-enact scenes and write essays on issues covered in the
video. Moreover, it is very useful when students are requested to use the internet to
information for research purposes.

The ESP teacher can assist the academic language development of English
language learners more effectively by providing them with the main topics of the
curriculum, the content specific vocabulary and sentence structures related to what
they learn in class. When teachers provide content specific vocabulary, English
language learners have the opportunity to practice the new language through read-
ing, writing and listening to it.

In conclusion, communicating in a foreign language is impossible without
mastering vocabulary. It is of special importance in English for Specific Purposes
courses, as requirements of modern realities in Uzbekistan force specialistsshould
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know enough ESP vocabulary to be able to demonstrate their knowledge in their
professional sphere. Since vocabulary plays such an important role in ESP
courses, it is essential to determine, what strategies ensure effective teaching and
learning it in specific groups of learners.
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H. H. Cepocmanosa (2. Boponeaic, Poccus)
Boponeorcckuti unecmumym MBJ] PD

E. U. Honoposa (2. Boponeoc, Poccus)
Boponescckuti uncmumym 8blCOKUX MeXHOI02UL

Oco0eHHOCTH peajin3auuy COUOKYJIbTYPHOI0 MOAX0AA
B PaMKax NpenoJaBaHus aHIVIMHCKOI0 A3bIKA B BbICIHICH LIKOJIE

CraTps OCBAIIEHA UHTETPALlUU COLMOKYIBTYPHOTO TIOJX0/a B IIpoliecc 00ydYeHUs UHO-
CTpaHHOMY SI3bIKYHa MpUMepe H3ydeHus paszzeina «JIuHrBoctpaHoBeneHUE» B HESI3BIKOBON Op-
raHU3aluy BbICIIET0 00pa3oBaHus. ABTOpPAMHM BbLIEISIETCS Psii IPEUMYILECTB JAHHOIO HOJIXO-
Jla B KOHTEKCTE MPO(ECCHOHAIBHOIO CTAHOBJIEHUS OYIYIIMX CHEIHATIUCTOB, & TAK)KE MPUBO-
JSTCSl IPUMEPBI 3a/1laHuil U3 pa3paboTaHHBIX Y4eOHO-METOJMUYECKUX MOCOOUI 10 JIMHIBOCTpa-
HOBETYECKON TEMATHUKE.

Kniouesvie cnosa: conmyoxynbTypHBIH MOJXOJ, JHMHI'BOCTPAHOBEIYECKHH KOMIIOHEHT,
yueOHO-MeToAuYecKoe 1mocodue, 00ydeHne aHTJIUUCKOMY f3bIKY B HESI3bIKOBOM OpraHu3aluu
BBICIIIETO 00pa30BaHuUs

B nHacTosiiiee BpeMs TpeOOBaHMS MOJUKYJIBTYPHOIO MUPOBOTO COOOIIECTRA,
Pa3BUBAIOIIETOCS O] BO3JCHCTBHEM TI00QIM3alUM U WHTETPALlUU, TPUBEIU K
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